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A writing program has been developed for intermediate level students to prepare them to
meet the benchmarks of the Essential Academic Learning Requirements in Writing for
Washington State. Students need daily, meaningful writing practice to contribute to success in
their academic and work lives. The project includes daily writing practices, lesson plans for
writing experiences that will meet the benchmarks established by the Commission on Student
/

Learning, and a portfolio system for organization and assessment.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
Writing is a vital aspect of communication. It is interwoven with speaking,
listening, and reading. Increasing the skill level in one area of communication is likely
to postively impact the other areas of communication. This curriculum project will
focus on the writing portion of communication because it is a visible extension of our
communication. Writing is a concrete display of communication. How best to teach
all students to write with skill is the basis ohhis project.
Writing is a thinking process and involves many skills--formation, organization,
and clarification. The Washington State Commission on Student Learning (1994)
defines writing as a "learned process of shaping experiences into text, allowing the
writer to discover, develop, clarify, and communicate thoughts" (p. 34). Writing is not
static; it gives one the opportunity to think and rethink, thus generating new ideas. One
needs to think in order to write thus increasing the skill level in both processes.
Because writing is a thought process and involves so many skills, it makes sense that it
should be an integral part of all curriculum. Tchudi (1991) states that "enhanced
learning takes place through reading and writing" (p. 15).
The aforementioned Commission has established standards that students
graduating from Washington schools must be able to meet. One of those standards is
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that students will write with skill. In order to meet that standard, the Commission has
developed four Essential Leaming Requirements in the area of writing. In addition, the
Commission has provided benchmarks to assess the writing growth of students.

Pm:pose of the Project
This project is a writing program for an intermediate level classroom. Utilizing
the four Essential Learning Requirements in writing, the project outlines writing
opportunities for the classroom intended to provide students with meaningful writing
practice so that they are equipped to meet the benchmarks. The project provides a
format and accompanying activities to assist in improving the quality of writing
experiences in the classroom.
The district in which the author teaches has provided an instructional focus
guide for teachers to follow at each grade level in order to incorporate the Essential
Leaming Requirements into the curriculum. In response to the Essential Leaming
Requirements, the district has noted the different genres of writing that it expects
students will become proficient in at various grade levels. The author will make use of
journal writing and a portfolio system to provide a comprehensive writing program,
one that will assist students in reaching the benchmarks given by the Washington State
Commission on Student Leaming.
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Significance of the Project
The Goals 2000: Educate America Act (1989) endorsed six national education
________goals ...One ofthe goal sis Student Achievement and Citizenship. It states that students
will demonstrate competency over challenging subject matter so that they can become
responsible citizens.
The State of Washington has adopted Student Learning Goals whose purpose is
that all students will learn and perform at higher levels that what they are currently
demonstrating. The Commission on Student Learning (1995) maintains "all students
can learn at significantly higher levels than we have assumed" and "we must prepare
young people for living, learning, and working in the 21st century" (p. 9).
In addition, the school board of the district in which the author teaches has
determined that, beginning fall 1997, students' proficiency in reading, writing, and math
will be assessed at the fifth and eighth grade levels. Results of the assessment will
determine student promotion to middle and high school. These are compelling reasons
to make writing an important part of the elementary classroom day because, as
Cheatham (1989) states/writing is a means of learning rather than an end in
itself'' (p. 16).
Writing clarifies and organizes thinking, and enhances understanding. Writing
is a thinking process which has a positive impact on all areas of the curriculum.
Writing in the classroom hones thinking skills. Students' writing and thinking skills
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develop more quickly and are of a higher quality if meaningful writing practice is
provided in the classroom on a regular basis. Berreyesa (1996) observes that "ifwe
want our students to be able to contribute something to society, we must encourage
them to develop their own feelings, opinions, and perspectives, and express those
emotions on paper" (p. 36).

Limitations of the Project
The writing program in this project is for intermediate level classrooms. It is
only a portion of effective practices for teaching writing. The writing program, in and
of itself, will not produce responsible, life-long learners.

Definition of Terms
Benchmarks: These are standards of achievement used to assess student
growth at fourth, eighth, and tenth grade levels in order to determine if the Essential
Academic Learning Requirements are being met.
Dialogue Journal: Peyton (1993) describes dialogue journals as a "written
conversation in which a student and teacher communicate regularly" (p. 1). The
purpose of the dialogue journal is twofold: (1) the student gets authentic writing
practice, and (2) the student and teacher get to know each other on a more personal
basis.
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Essential Academic Learning Requirements: These are student performance
standards developed for Washington State students by the Washington State
Commission on Student Leaming which was established by the Legislature in 1992.
Learning Log: A form of journal writing in which the students respond in
written form to information learned in all areas of the curriculum. The purpose is to
aid the students in organization and clarification of terms and concepts.
Portfolio: A purposeful collection of student work that demonstrates effort,
progress, and achievement in a given area. The collection must include student
participation in the selection, criteria, and evaluation. A writing portfolio furnishes
students with an organized way to practice, keep, and reflect on their writing.
Reader Response Journal: A notebook or journal in which the student writes
freely about the books they are reading.
Writing Process: The procedure followed by writers as they compose original
text. The following steps are usually included in the writing process: prewrite, write
rough draft, read draft aloud to self, share draft with writing group, revise draft based
on analysis and suggestions, edit, and publish or share.
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Overview of the Remainder of the Project
Chapter Two is a review of the relevant literature pertaining to the Essential
Academic Leaming Requirements, the importance of writing, writing as a process,
journal writing, and portfolios. Chapter Three descrihes the procedures undertaken to
develop the project. Chapter Four is the project itself: a description of how three
forms of journal writing can be utilized in an intermediate level classroom, a writing
portfolio system designed for a fifth grade classroom, and specific lesson plans that
support both the portfolio system and the Essential Academic Leaming
Requirements. Chapter Five consists of a summary, conclusions, and recommendations
by the author.

CHAPTER TWO
REVIEW OF LITERATURE

Introduction
In 1993 the Office ofEducational Research and Improvement (OERI) examined
data from the 1990 National Assessment of Educational Progress (NAEP) on the writing
achievement of eleventh grade students in response to a poll that indicated American
educators and employers were particularly concerned about students not being able to
write well. Only 18 % of educators and 12 % of employers thought that high school
graduates had learned to write well. Oddly enough, the poll also showed that over 60 %
of students and their parents believed the students were well prepared in the area of
writing for the job market and/or higher education (cited in OERI, 1993). OERI looked
into the data to determine if the parents and students had the correct perception of
students' writing abilities or if educators and employers did. Unfortunately, the OERI
found that the data tended to agree with the employers' and educators' perception of the
students' writing ability.
The NAEP assessment and survey also revealed that the "majority of high school
students neither like to write nor do much writing in school or outside of school" (quoted
in OERI,1993, p. 3). Krashen (1993) cites a 1986 study by Applebee and others reporting
that only 7 .8 % of eleventh graders wrote more that ten essays and reports over a six
week period. A study conducted by Bridge and Hiebert (1985) determined that students
spent only 1.3 % of their school day developing and revising original writing. About 15 %
7
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of the day was spent in some other kind of writing, such as handwriting practice or fill in
the blank activities, but students were infrequently asked to compose original work.
Students appear to spend a limited amount of time writing, both in and out of school.
Squire (1995) states that "reading, writing, and oral language are the bedrock
subjects of the curriculum, for they develop the competencies on which virtually all
subsequent instruction and learning depends" (p. 71 ). Due to the importance of good
writing for future education and employment success, the focus of this project is to
generate a meaningful writing program for intermediate level classrooms. To support this
project, literature was reviewed as it related to Washington State's Essential Learning
Requirements, writing as a thinking process, the writing process, the reading and writing
connection, writing across the curriculum, journal writing, writing portfolios, and effective
instruction.

Washington State Essential Academic Learning Requirements
In 1992, the Washington State Legislature established the Commission on Student
Learning and one of its responsibilites, as defined by SSB 5953, was to develop statewide
student performance standards (essential learning requirements) based on the Student
Learning Goals of the Governor's Council on Education Reform and Funding. The
Essential Academic Learning Requirements (EALRs) have not yet been officially adopted,
but educators have been provided with a "work in progress" outlining the proposed
EALRs in writing. They are as follows:
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1. The student writes clearly and effectively.

In order to meet this standard, the student will:

*

develop a topic or theme; organize thoughts
around a clear beginning, middle, and end; use
transitional sentences and phrases to connect

related ideas; write coheremly and compellingly
*

use voice, word choice, and sentence fluency for
appropriate style

*

know and apply correct spelling, grammar, sentence
structure, punctuation, and capitalization

2. The student writes in a variety of forms for different audiences and purposes.
In order to meet this standard, the student will:

*

recognize and write in a variety of forms including
narratives, journals, poems, essays, stories, and
technical writing

*

identify, analyze, and write for the chosen audience

*

write for a variety of purposes such as telling stories,
presenting analytic responses to literature, conveying
technical information, completing a team project, explaining
concepts and procedures, and persuading.

3. The student understands and uses the steps of the writing process.
In order to meet this standard, the student will:

*

Prewrite - generate topics and develop ideas

*

Draft - elaborate on topic and ideas

*

Revise - consider changes in content, organization, or
structure to better communicate ideas

*

Edit - correct spelling, punctuation, grammar and usage
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*

Publish - use a variety of tools such as pen, pencil, and
technology to share completed writing with chosen
audience.

4. The student analyzes and evaluates the effectiveness of written work.
In order to meet this standard, the student will:
-- ---- - *

*

assess individUalsfrengthsiirid needs for improvement
as a writer
seek and use feedback to improve writing; offer
suggestions and comments to others, when appropriate
(Commission on Student Learning, 1996, pp. 12-14).

The Governor's Council on Education Reform and Funding (1992) recommended
to the State Legislature that schools, parents and communities work together to make it
possible for all students to attain the knowledge and skills necessary to lead successful
lives and contribute to their family and community.

Writing as a Thinking Process
The Washington State Commission of Student Learning (1995) defines writing as
a "learned process of shaping experiences into text, allowing the writer to develop, clarify,
and communicate thoughts and feelings" (p. 34). Writing brings order to thoughts.
Writing is a thinking process and involves many skills--formation, organization and
clarification. · Chapman ( 1991) points out that writing can activate students' higher order
thinking skills, and writing should be a priority focus of schooling because of its
importance in the academic, social, personal, and vocational lives of all people. The
development of good writing and thinking appear to be interdependent skills.
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Clark (1985) believes that "when students write about themselves and their world,
they become clearer thinkers and stronger communicators" (p. 31 ). Clark asserts that the
world of a 10 year old is far different now than when he was a child growing up in the
1950's. Because of that, students need to write about what's real to them now, and
consequently, learn more about themselves and the world around them. The practice of
thinking on paper provides students with a useful, lifelong skill. The teacher's job is
cyclical--by helping the student to develop as a writer, the teacher helps the student to
develop as a person, and vice versa.
Krashen (1993), however, states that more writing doesn't necessarily produce
better writing. Rather, he asserts, "we acquire writing style, the special language of
writing, by reading" (p. 72). What writing does do, according to Krashen, is "help us think
through and solve problems" (p. 76). Elbow notes that
it is difficult to hold more than one thought in mind at a time. When we write our
ideas down, the vague and abstract become clear and concrete. When thoughts
are on paper, we can see the relationships between them, and can come up with
better thoughts" (quoted in Krashen, 1993, p. 76).
Beyer sees writing as "a trail by which we can analyze how we came to build new
meanings of significance, to develop generalizations, and invent or find new relationships"
(quoted in King, 1986, p. 168). Beyer further states "the process of writing actually ends
in a product which helps us refine our thinking and create new learning" (quoted in King,
1986, p. 168). Better writing and smarter thinking appear to be connected.
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Krashen (1993) cites two studies to support the statement that "writing can make
you smarter" (p. 78). Langer and Applebee (1987) reported that an analytic essay as
compared to other study techniques resulted in a better performance in the area of social

.. studies... Ganguli's.study of college mathematics students who. wrote for three minutes .
every class period describing an important math concept, showed that their performance
on the semester final exam surpassed a comparison group's performance (cited in Krashen,
1993).
The incorporation of writing in all content areas of instruction appears to improve
student thinking in those areas as well. Although statistical evidence is limited, some
studies do show that writing across the curriculum improves student performance. Self
(1989) writes about a physics teacher who saw an improvement in students' scores over a
three year period after utilizing writing-to-learn techniques. Healy (1984) describes
in-class research done by a high school biology teacher who taught the curriculum with
frequent opportunities for writing while his colleague taught in the traditional manner. At
the end of the term, both groups of students were tested and their average scores were
about the same. However, when the final test was given six months later, the writing
group retained almost all of what they had learned while the traditional group lost nearly
50% comprehension. And finally, in 1989 the National Council of Teachers of
Mathematics recommended that teachers of mathematics at all levels increase the amount
of writing that students do in the classroom.
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The Writing Process
Stressing the process of writing can contribute to better writing. According to
Pappas (1990), the writing process is most often described as as consisting of the
____ _ _________ .experiences of prewriting, drafting, .revising, editing, and publishing. These are not _
necessarily sequential steps in the writing process, but are interactive and dynamic.
Pappas (1990) also points out that current views of writing place emphasis on the process
as compared to the final product of the writing. The written product is only a part of the
process.
Wilson (1995) asserts that "all children in the classroom can write if the process,
rather than the product, is valued" (p. 57). Under the old product approach to writing, the
first draft was turned in and graded, and the students were were expected to learn from
the mechanical mistakes that were pointed out to them by the teacher. The process
approach to writing instruction assumes that errors will occur, but allows students to
make changes on the writing according to feedback received from the teacher and peers.
Wilson ( 1995) believes that students will experience less frustration if the writing process
itself is emphasized. The final product and/or the teaching of skills is not ignored, but is
considered a part of the writing process.
King (1986) contends that "students working with process approaches often seem
more active and attentive rather than listening recipients of textbook-based information"
(p. 5). Student interest increases because the students are working on writing that they
view as important. There is less anxiety associated with writing due to the accepting
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environment. King (1986) adds that students are naturally led to improve the mechanics
of their writing because of their increased level of interest.
According to Hatch (1991) the "objectives ofwriting programs for intermediate
--students should include helping children internalize the processes, making their own -version of the steps an automatic part of writing for the rest of their lives" (p. 77). Hatch
also advises teachers who attempt such programs to take it slow because students who
have been accustomed to the product approach of writing (drill and worksheet activities)
will need time to become more natural and enthusiastic writers.
Based upon the theories of Piaget and Bruner, Cheatham (1989) believes that
students need to be taught the process of writing in order to graduate from the concrete
stage of cognitive development to the stage of formal operations. They should be given
assistance and instruction in each step of the process, but as they internalize the process,
the amount of assistance and instruction decreases until it's needed again for more
complex writing tasks.
A major facet of the writing process involves student ownership, along with
teacher as facilitator. Weaver (1994) describes a weakness in the early stages of the
writing process movement in that there was little guidance and instruction on the part of
the teacher. Calkins (1986) describes her inital elation at the personal narratives being
produced by students when they began choosing their own topics and taking control of
their own writing at the expense of providing appropriate instruction and writing in other
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gemes. Weaver ( 1994) encourages a balance between the student taking control over his
or her own learning and the teacher providing appropriate assistance and information.

Journal Writing
There are a variety of journal writing techniques; three of the more well known are
dialogue journals, learning logs, and reader response journals. The one thing that all the
kinds of journal writing have in common is that they are not to be corrected; the focus is
on what is written more than how it is written. Atwell ( 1987) states that the scores of her
eighth-grade reading class on standardized achievement tests rose from the 54th percentile
to the 72nd percentile a year after instituting the use of journal writing.
Peyton (1993) describes dialogue journals as an ongoing written conversation that
takes place regularly between a student and teacher. The purpose of the dialogue journal
is twofold: 1) the student gets authentic writing practice, and 2) the student and teacher
get to know each other on a more personal basis. Peyton adds that "dialogue journals not
only open a new channel of communication, but they also provide another context for
language and literacy development" (p. 1). Dialogue journal writing was originally
developed in elementary classrooms, but Staton (1987) observes that they are being
effectively utilized with all students--second language learners, high school and college
students, and special education students. An added benefit of the continuous written
conversation is that the teacher's responses provide a written model for the students.
16
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Learning logs are students' written response to information gained from other
areas of the curriculum. The purpose is to aid students in organizing and clarifying terms
and concepts learned in those areas. For example, students respond to passages from
Jiterature or provide a written explanation of a math or science concept. Weaver (1994) ....
points out that learning logs provide a forum for the student to reflect on what's being
learned and provide an opportunity for the teacher to determine if the student understands
specific concepts. Learning logs are another opportunity for students to get authentic
writing practice and to keep track of what they are learning.
Reader response journals are a form of journal writing that capitalize on the strong
relationship between reading and writing. Smith (1985) states "that everything learned
about reading helps in becoming a writer. Everything learned about writing contributes to
reading ability" (p. 127). Reading and writing are like what a Campbell's commercial says
about soup and sandwich and what a well-known song says about love and
marriage--"you can't have one without the other." Smith also contends that separating
reading and writing instruction diminshes the benefits compared to when they are taught
together.
Krashen (1993) states that "people who say they read more typically read better
and have a more mature writing style" (p. 5). He cites a 1978 study by Applebee which
found that the high school students who won the National Council of Teachers of English
achievement awards in writing were avid pleasure readers. The students read an average
of 14 books for pleasure during the summer compared to other students who read three.
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Farnan, Flood, and Lapp (1984) point out that capitalizing on the interactive
nature ofreading and writing will contribute to increased comprehension. Farnan, et. al.
(1984) summarize a 1983 review ofresearch by Stotsky on reading and writing
relationships by stating that reading comprehension and retention of information increases
when writing is taught along with the reading experience. Conversely, the reading
experience positively impacts writing.
Writing is only one aspect of communication; it is related to and complements
reading, speaking, and listening. Instruction in writing appears to have more impact if it is
connected to reading. Reader response journals allow students the opportunity to respond
in writing to what they have read. The journals also provide teachers with information to
aid in assessment and future instruction.

Portfolios
Portfolios are a purposeful collection of student work that demonstrates effort,
progress and achievement in a given area. Paulson (1991) believes that "above all, a
portfolio is a portfolio when it provides a forum that encourages students to develop the
abilities needed to become independent, self-directed learners" (p. 63). A writing portfolio
furnishes students with an organized way to practice, keep, and reflect on their writing--it
provides them with a sense of ownership into their learning process. Students set goals
for themselves and teachers are compelled to provide opportunities to reach those goals.
Raines (1996) argues that the reason portfolios are such a powerful assessment tool is that
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"they are so aligned with the processes we now know facilitate effective student
writing--time on task, active collaboration, authentic contextualized instruction, focusing
on process as well as products, and reflection or self-evaluation" (p. 41 ). Raines
concludes that "portfolios provide the opportunity for students and teachers to view
writing as a growing, evolving, multi-dimensional process over time" (p. 45). When
students keep writing portfolios, they have the opportunity to reflect on their writing
progress and areas that require growth.

Effective Instruction
Writing for the sake of writing probably will not make students good writers.
They need meaningful and appropriate instruction, practice and assessment. Smith (1983)
states that "writing as children are expected to learn and to practice it in many classes is a
highly unnatural activity" (p. 81 ). More natural writing activities, such as letters, stories,
and poems, will more likely engage students and increase proficiency compared to
disjointed grammar, spelling, and vocabulary exercises.
The OERI (1993) reports that research indicates that if students are going to learn
to write well, they need the opportunity to write often in a variety of ways. The OERI
recommends that students be taught how good writers write, and that students be given
constructive feedback and suggestions for improvement. Providing useful feedback is a
part of effective instruction.
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According to the Association for Supervision and Curriculum Development
(ASCD), (1994) the goal oflanguage arts instruction is the construction of meaning and
teachers need to guide students through activities that will stimulate their meaning making
. . ... process ... Providing time to write also seems to be a key issue in effective writing
instruction. Graves (1996) recommends time, student choice, modeling, feedback, and
high expectations as important components in providing instruction for the development
of students' writing.

Summary
Good writing skills seem to be important to future education and employment
success for all students. The EALR's in Writing for students in Washington State
developed by the Commission on Student Learning provide goals for students to reach in
order to become proficient writers. The benchmarks developed by the Commission supply
teachers with a framework on which to build a writing program to assist students in
meeting the requirements. Writing develops the thinking process and writing itself is a
process. Students need daily, meaningful writing practice in order to reach the goal of
writing with skill.
Research in writing indicates that writing is a process and must be included in the
daily curriculum of any classroom. There doesn't appear to be any one strategy that is
clearly the best way to teach writing. The combination of daily journal writing, lessons
and activities which provide students with opportunities to attain the benchmarks set by
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the state, and a comprehensive portfolio system are a plausible format for teaching the
writing process along with meaningful writing practice.

CHAPTER THREE
PROCEDURES

The project originated in the author's 5th grade classroom as she observed the
large number of students exhibiting poor writing skills and a lack of enthusiasm for
writing. The author began to research best practices in the area of teaching writing. The
project continued to take shape with a class taken by the author on portfolio assessment.
A writing portfolio system was developed for the author's intermediate level classroom in
order to better organize and assess writing instruction while assisting the students in the
organization and evaluation of their writing. Through district and building in-services, the
author became aware of the state's Essential Academic Learning Requirements (EALRs)
in the area of writing. The EALRs, along with instructional focuses provided by the
district, furnished a new framework for the portfolio system.
The author was chosen to be a member of a district study team whose purpose is
to disseminate key educational issues and report findings to the team in order to increase
standards and improve learning for all students. The study team determined that we
would best be able to teach writing only after we learned to recognize good writing in
addition to learning to write with skill ourselves. As a result, the team presented their
experiences to the annual meeting of the National Council of Teachers of English in
March, 1997. The study team provided an avenue for the author to become a learner in the
area of writing. Through discussion and current readings, the team continues to discover
best practices in the area of teaching writing.
21
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Current writings and research were examined by the author in the area of teaching
writing. The benchmarks for the EALRs in writing were examined and lesson plans were
developed to provide opportunities for students to accomplish them. The daily journal
.. writing and the lesson plans were successfolly incorporated into the author's 5th grade
classroom. The benchmarks and the district outcomes were also successfolly assimilated
into the portfolio system.

CHAPTER FOUR
THE PROJECT

The project is a description of daily writing activities in the form of three kinds of journal
.writing ( dialogue journals, learning log journals, and reader response journals), a variety of lesson
plans to support the Essential Academic Learning Requirements in Writing, and a portfolio
system to organize and assess student's writing.

Daily Writing Activities
The three types of journals that the author recommends for daily writing practice can be
kept in separate spiral notebooks, or can be kept in a three ring binder with dividers, or each
journal can be a student-made book.
Students begin their academic day (as the schedule allows) by writing in their dialogue
journals. Many students require a prompt from the teacher before writing, while other students
are able to provide their own topic of written conversation. This type of journal provides natural,
comfortable writing practice for the students while also providing an avenue of communication
between the student and teacher that is separate from their academic conversations.
Learning log journals are an excellent closure for the academic day, but can also be
utilized at any time during the day. Learning logs are a forum for students to clarify specific
concepts from all subject areas and also for teachers to determine if students have properly
grasped the concept.
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Reader response journals provide an opportunity for students to write about what they
are reading; to note any personal insights or observations about the story and/or the author.
Reader response journals encourage students to become actively involved in the text. The
__ .. author's.purpose in utilizing reader.responsejournals is for students to become motivated to.read
for pleasure outside of the classroom. Students are required to note the name of the book and the
page numbers they have read during daily silent reading time. They are to respond in their
journals immediately after silent reading. The students can also respond in their journals to stories
or books that are read aloud to the whole class. An additional and important component is that
the teacher models by reading for pleasure while the students are reading.
The teacher should respond to the students in their journals at least once a week in order
to build interest and guide the student into a deeper understanding of the text by writing questions
providing insighful comments. The following page is a form the teacher can use to keep track of
comments and goals as she reads the student's journals. The comments and goals can then be
referred to during conferences with the student. The form can also be used to record instructional
plans the teacher deems necessary after reading student's writing, and this can be shared during
conference time.
A log of books read by the student is a helpful tool for the students to see just how much
reading they have done and also to keep track of favorite authors or stories for future reading
selection. The log can be kept in the student's writing portolio. A form for that purpose is also
included in this chapter.
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READING/WRITING CONFERENCE
Name
Date

---------------------Reader Response

Writing Portfolio

26

READING LOG
DATE

TITLE & AUTHOR

BRIEF DESCRIPTION AND
WHAT I THOUGHT OF IT
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The Portfolio System
The writing portfolio system devised by the author provides an arrangement for students
and teachers to organize, practice, and evaluate their writing. The system consists of three parts:
1) the working file, 2) the final portfolio, and 3) the student choice portfolio. The student's
introduction to the portfolio system might include presentation of portfolio vocabulary and a look
at how portfolios are used in the real world with possible samples from an artist, a stock broker,
or any other professional that utilizes portfolios. This classroom portfolio system provides
students with an avenue to accomplish the fourth EALR in writing.
The working file portion of the system is simply a manila folder that holds any incomplete
writings or writings that the student wishes to improve on at a later time. It can be kept in a
hanging file that is accessible to students. During the working file time of the portfolio process,
students share their writing with peers in order to aid in rewriting and self-evaluation. The two
following pages are a form for peer response and a form for rewriting. An optional piece to
include in the working file is a reading/writing survey to be filled out by the student and that form
follows the rewriting checklist. Page 28 contains a few writing ideas for the students to refer to
when no ideas come to mind. The working file time of the portfolio process provides a means for
the students to practice the writing process addressed in the third essential learning.
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WRITING IDEAS
*PEOPLE I'LL NEVER FORGET
*PLACES I'VE BEEN

*FAVORITE BOOKS AND MOVIES
*UNFORGETTABLE MOMENTS

*I get really mad when ...
*MY BEST DAY

*I wonder how ...

*The first time I ...

*MY GOALS

*MY MOST EMBARRASSING MOMENT

*Ifl had three wishes, I'd . . .
*WRITE A SONG

*Ifl were a parent ...

*DESCRIBE YOUR ROOM

*WRITE A LETTER

*I believe in ...

*REWRITE A STORY WITH A DIFFERENT ENDING

*KEEP A LIST OF WORDS THAT YOU LIKE

*DEFINE LOVE

*DIFFERENT FORMS OF WRITING:
-advertisements

-cartoons

-announcements

-advice columns

-brochures

-conversations

-want ads

-silly sayings

-riddles

-menus

-postcards

-resumes

-signs

-newscasts

-codes
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PEER RESPONSE SHEET
Writer's Name

Reader's Name - - - - - - - - - - -

-----------

Title of Writing _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
The best part about this writing is:

This writing could be improved by:

Rating:

Excellent

Good

Fair

4

3

2

Needs Work
I

******************************************************************************

PEER RESPONSE SHEET
Writer's Name - - - - - - - - - - - Reader's Name - - - - - - - - - - - Title of W r i t i n g - - - - - - - - - - - - - - - - - - - - - - - - - - - - The best part about this writing is:

This writing could be improved by:

Rating:

Excellent
4

Good
3

Fair
2

Needs Work
I
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1. Do you like to write?

yes

no

2. What do you like to write?

letters

sometimes
_·_._._songs

--~poems

--~personal stories

- - ~·ournals

_ _research reports

make-believe stories
other

------------

3. What things are hard to write? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
4. What things are easy to write? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
5. Do you like to share what you write?

6. Do you like to read?

yes

yes

no
no

sometimes
sometimes

7. What kinds of things do you like to read?
_ _ newspapers

books

_ _magazmes

letters

COITI!CS

--~poetry

8. What do you like to read about?
animals

- -true stories
_ _how to make or do something

_ _other people
make-believe stories
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The final portolio component of the process contains writings that are student selected
and originate from class assignments and/or from student generated ideas. There is a checklist for
the students to follow so that a variety of genres will be included. The first and second EALRs in
. writing are covered in this portion of the portfolio process. The student and teacher conference
before placing any writings in the final portfolio. The conference allows the teacher to determine
and share with the student any needed instruction in the areas of grammar, mechanics, and/or
literary device. The conference is also a time for evaluation on the part of the student and the
teacher. For ease in record-keeping the form that is used for reader response conferences can
also be used for writing conferences. A student/teacher evaluation form follows and is attached
to any pieces that the student chooses to put in the final portfolio. A final portfolio evaluation is
filled out by the teacher and included in the student's final portfolio. Those forms, along with
lesson plans to support the portfolio checklist, are included in the following pages of the project.
The final portfolio can be a manila folder that has been decorated by the student and laminated for
strength. This can be kept by the student at the end of the year, with copies of each writing sent
to the teacher for the next year.
The third component of the system is the student choice porfolio. It is just what its name
implies. There are no evaluation forms or any other forms associated with the student choice
portfolio. The student chooses what and how many writing pieces to include in it along with the
physical appearance ofit. Some suggestions to the students might include choosing a piece that
was hard to write or a piece they just like--for no particular reason. This portfolio belongs to the
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student at the end of the year and he or she has the freedom to do with it whatever he or she
chooses.
Each component of this portfolio system contributes to the attainment of the fourth
...... essential learning--the student analyzes and evaluates the effectiveness of written work.

C
34

FIFTH
GRADE
WRITING
PORTFOLIO
C
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PORTFOLIO CHECKLIST

1. PERFECTPARAGRAPH- - - - - - - - - - - - - - - 2. WONDERFUL WORD CHOICE_ _ _ _ _ _ _ _ _ _ _ _ __
3. SMOOTH SENTENCES- - - - - - - - - - - - - - - - 4. PERFECT PUNCTUATION- - - - - - - - - - - - - - 5. SUPER SPELLING- - - - - - - - - - - - - - - - - 6. PERSONAL NARRATIVE- - - - - - - - - - - - - - - 7. A STORY OR PLAY- - - - - - - - - - - - - - - - - 8. A LETTER (business or friendly) _ _ _ _ _ _ _ _ _ _ _ _ __
9. RESEARCHREPORT- - - - - - - - - - - - - - - - 10. POETRY- - - - - - - - - - - - - - - - - - - - 11. TALL TALE_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
12. DELIGHTFUL DIALOGUE_ _ _ _ _ _ _ _ _ _ _ _ _ __
13. EXPLANATION or HOW TO_ _ _ _ _ _ _ _ _ _ _ _ _ __
14. PLEASINGLY PERSUASIVE- - - - - - - - - - - - - - -
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STUDENTITbACHER
EVALUATION

Title of Writing,_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
What is the purpose of this writing?

What did you learn from writing it?

What do you like best about this writing?

*********************************************************
- - - Excellent

****4****
-establishes and focuses on purpose
-logical organization
-fluent, smooth
-lots of details to clarify ideas

---

Good ***3***
-focuses on purpose
-somewhat organized
-mostly fluent
-some details
-errors in convention do not detract from meaning

- - - Fair

**2**
-some awareness of purpose
-attempt to organize
-choppy
-few or no details
-errors in convention detract from meaning

- - - Needs

Work *1*

C
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Excellent *Good* Fair*Try Again
Meets all
requirements

4

3

2

\•

1

'
..

..

'I'

Neat and
organized

4

3

2

1

..

Shows effort

4

3

2

1

r.;'\,

Shows imagination
and creativity

().

\.,

'

3

2

9_

1

Includes a
variety of pieces

4

'1'
G

I

..

f).
4

3

2

1

';;,,.9

High level of
quality

4

3

2

1

'

().

Shows improvement

4

3

2

1

().

..

Shows awareness
of strengths and
weaknesses

, ,

'I'
~

, ,

'I'

..

4

3

2

1

~
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SANDWICii PARAGRAPHS
Overall Objective: the student will write with skill
Essential Learning 1 - the student writes clearly and effectively
*to meet this standard the student will develop a topic or theme;
organize thoughts around a clear beginning, middle, and end; use
transitional sentences and phrases to connect related ideas; write
coherently and compellingly
Materials:

sandwich makings (bread, meat, cheese, condiments, etc.)
topic suggestions on 3x5 cards (i.e. cats, the moon, the Super Bowl, T.V.,
your principal, the jungle, siblings, babysitting)

Procedure:
1. Whole class - Have sandwich ingredients visible to all students. Discuss what makes a good
sandwich and put one together. "Ham" it up-- "Can you have a sandwich with no bread?" "I
need a tomato on my sandwich. Do you?", etc. Direct students to an analogy between a
sandwich and a paragraph. It needs two things to hold it together: a topic sentence and a
conclusion. It also needs several interesting details in the middle that are related to the topic.
Take a sandwich break--have enough sandwich fixings for students to make their own small
sandwiches.
Have a volunteer take a topic card from a bag and make it into a topic sentence and write
it on the board. Leave a large space between and write a concluding sentence that is related to
the topic at the bottom of the board. Elicit 3 to 5 details from the class and write them into the
paragraph.
2. Small groups - Divide the class into groups of 2 or 3 and have each group choose a topic card
from the bag. Together they write a paragraph about their topic and share it with the class.
3. Independent student activity - Each student chooses a topic card from the bag or thinks of
their own and writes a paragraph to be turned in.
Assessment:
*scoring criteria for paragraph*
4

3

2
1

includes topic sentence, conclusion, and at least 3 details
presented clearly and compellingly
provides clear and effective transitions
includes topic sentence, conclusion, and at least 3 details
effectively organized
shows understanding of purpose and connects ideas
includes topic sentence, conclusion, and at least 3 details
attempts paragraph, but lacks some components
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Follow-up activity (independent):
Fold a piece of paper so there are 6 to 8 squares. Number the squares. Draw a scene
with two characters in the first square. Draw the same characters doing something different in the
last square. Now fill in the missing squares with words and pictures to create a sandwich
story--one that has a definite beginning and ending with lots of "meat" in between that is
connected to the topic.

*adapted from an idea taken out of MAILBOX Magazine
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WORD CHOICE FIELD TRIP

Overall Objective: the student will write with skill
Essential Learning 1 - the student writes clearly and effectively
*to meet this standard the student will use voice, word choice, and
sentence fluency for appropriate style
Materials:

ear muffs
binoculars
gloves
surgical mask
pencil
paper
a copy of "The Talking Eggs" (or any short story that uses figurative language)
a folk tale from the South
retold by Robert D. San Souci

Procedure:
1. Whole class - Read "The Talking Eggs" and discuss the comparisons and vivid words used by
the author to create pictures in the mind of the reader.
2. Small group - Divide the class into four groups; one group is the ears, one group is the eyes,
one group is the nose and the last group is touch. Give each group the appropriate symbol from
the materials list. Tell the class they are going to take a word choice field trip and send them to
the library with the following instructions: no talking
concentrate on the sights, sounds, smells, feel of the
library (depending on the group they're in)
write descriptions of what they hear, see, smell, feel
3. Whole class - Upon returning to the classroom, have one person from each group list on the
board what he or she saw, heard, smelled, felt. Discuss the lists and ask questions to clarify (i.e.
What size? How loud? What did it feel like?)
4. Small group - In the original groups, have students compose a paragraph about what they saw,
heard, smelled, or felt depending on the group they were in. Remind them to use the comparisons
discussed earlier. Have students add illustrations and put the paragraphs together with the
illustrations into a book form and present to the librarian.
5. Independent student activity -choose an unusual destination or enchanted place (i.e. the top of a cloud, the bottom of
the ocean, the back of a zebra)
-list details about your destination (What did you see? What did you hear? Who was
there?)
-write a descriptive paragraph; begin with a topic sentence that includes the name of the
place, add 3 or more details from the list you made, and end with a conclusion that restates the
topic
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Assessment:
*scoring criteria for paragraph*
4

uses words that create a picture in the mind of the reader

3

chooses words that convey the message in an interesting and natural
manner

2
1

·

uses oroinaiy words ana phrases
vague language; incorrect use of words

Follow-up:
1. Have a supply of postcards, vacation photos, scenic calendar pictures, and travel brochures
available for students to look at. Have students partner up and describe one of the places. See if
their partner can determine which place is being described.
2. See the worksheet on the following page.
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NAME- - - - - - - - - - - - - - - - - - - - - WORD CHOICE WORKSHEET
Verbs can make or break a sentence. Improve the following sentences by replacing the verbs with
new verbs that will create pictures in the mind of the reader.
Example: The car crashed.
New and improved version: The car came to a screeching halt after
side-swiping the fence and banging head-on into the tree.
I. He sat at the table and ate spaghetti.
New and improved version:

2. The flood caused damage.
New and improved version:

3. She noisily left the room.
New and improved version:

Specific nouns provide the reader with a clear picture. Change the following general nouns into
at least two specific nouns (three examples will really impress your teacher).
Example: car
Jeep Cherokee
Honda Accord
1. fruit
2. store
3. flower
4. pizza

5. city
Appropriate adjectives and adverbs can provide a picture in the mind of the reader. Fill in the
blanks with colorful and active words.
1. His - - - - - - - - - little brother - - - - - - - - - did what he was told.
2. The _ _ _ _ _ _ _ neighbor was _ _ _ _ _ _ _ _ cutting his _ _ _ _ _ lawn.
3. The _ _ _ _ _ dog ran _ _ _ _ _ _ _ _ after the _ _ _ _ _ _ _ _ cat who
headed
for the outside door.
*adapted from Writer's Express
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SUPER SENTENCES
Overall Objective: the student writes with skill
Essential Learning I - the student writes clearly and effectively
*to meet this standard the student will use voice, word choice, and
sentence fluency for appropriate style
*to meet this standard the student will know and apply correct spelling,
· · grairimar,sentence structure, punctuation, and capitalization
Materials:

paper and pencil
chalkboard, wipeboard, or overhead

Procedure:
1. Whole class - Tell the students to pretend they are about to be granted 3 wishes. Have them
think about what those wishes might be and then make three columns on their piece of paper.
Label one column THINGS, one column PLACES, and the last column EVENTS. In the first
column, list things you might wish for; in the second column, list places you would like to visit;
and in the third column, list things you would like to happen. Now circle a favorite item from
each list. The teacher should model this on the board and then write a paragraph using the
following pattern:
topic sentence (i.e. Three wishes that would definitely make me happy are to have
diamonds, to live in a world without violence, and a visit to the moon.)
second sentence should begin with a word ending in -ing and referring to the thing wished
for (i.e. Wearing sparkling diamonds would make me feel beautiful.)
third sentence should begin with the word "To" and refer to the event wished for (i.e. To
live in a world without violence would be like heaven on earth.)
fourth sentence should begin with a prepositional phrase and state the place (i.e. During
a visit to the moon, I could experience weightlessness.)
concluding sentence (i.e. I wonder ifmy wishes will ever come true.)
2. Independent student activity - Have students follow the model and use their own lists to write
a paragraph with varied sentence beginnings.
Assessment:
*scoring criteria for paragraph*
4
3
2

I

manipulates sentence structure
varies sentence length and structure
some variation in sentence length and structure
choppy, incomplete, or rambling sentences.

* adapted from Martha Adams; Jefferson Elementary, Everett WA (taken off the internet)
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Follow-up:
1. Have students choose a short article from Weel<ly Reader and rewrite it on a piece of paper
replacing all ending punctuation marks with the word "and", and make all capital letters that begin
sentences into small letters. Trade with a student who rewrote a different article and correct each
other's papers by making appropriate sentences without looking at the original article.
2. Record a short conversation between two classmates. Have them listen to the tape and write
down the conversation. Then rewrite the dialogue using complete sentences.

*adapted from Writer's &press
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PUNCTUATION
Overall Objective: the student will write with skill
Essential Learning I - the student writes clearly and effectively
*to meet this standard the student will know and apply correct spelling,
grammar, sentence structure, punctuation, and capitalization
Materials:

newspaper
glue

scissors
one large piece of butcher paper per group

Procedure:
I. Whole class - Tell the students they are going on a newspaper scavenger hunt. Using the
newspaper, they are to find as many different samples of punctuation and capitalization as they
can in 30 minutes. After finding each sample, they are to cut it out, glue it on the construction
paper and label it with the appropriate rule. Use the list (provided on the next page).
2. Small groups - Divide the class into groups of 2 or 3 and allow 30 minutes to work on the
activity. The group finding the most samples receive a prize.
3. Independent student activity - Cut out an interesting picture from the newspaper and write a
story about it keeping in mind the capitalization and punctuation rules just reviewed.
Assessment:

*scoring criteria for the paragraph*

4
3
2

I

demonstrates correct usage of punctuation and capitalization
mostly follows the rules of punctuation and capitalization
demonstrates some knowledge of the rules
demostrates little knowledge of basic punctuation and capitalization

Follow-up:
I. With a partner find a "help wanted" ad in the newspaper. First have your partner be the
employer and write 3 questions to ask you about the job. You apply for the job and answer the
questions by writing a complete sentence for each. Then choose another ad and switch roles.
2. Use the classified ads in the newspaper and circle all the abbreviations you can find. Write
these on a piece of paper with the real word next to the abbreviation.
3. Have students skim the newspaper and circle all the contractions they see. Write on the board
some of the student's findings. Have students go to the board and decode the contraction.

*adapted from Newspapers In Education--a program provided by the Yakima Herald Republic
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NEWSPAPER.SCAVENGER.HUNT
FOR PUNCTUATION AND CAPITALIZATION RULES
* a period at the end of a sentence
* a period after an abbreviation
* commas in a series
* a comma to set off dialogue
* a comma between two clauses which are
joined by a conjunction
* a colon between numbers in time
* a hyphen in a compound word
*a dash used to break a sentence
* an apostrophe to show possession
*quotation mark
* an exclamation point
* parentheses
*capitalization of a person's name
*capitalization of a title

*feel free to add to or subtract from this list

* a period as a decimal
* a period after an initial
* commas in dates and/or addresses
* comma to set off a word or phrase
* a semicolon to separate phrases
* a colon used to introduce a list
* a hyphen to divide a word at the
end of a line
* an apostrophe to show plural
* a contraction
* a question mark
*capitalization of a proper noun
*capitalization of a geographic name
*capitalization of a month or day
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SPE'LLING
Overall Objective: the student will write with skill
Essential Learning 1 - the student writes clearly and effectively
*to meet this standard the student will know and apply correct spelling,
grammar, sentence structure, punctuation, and capitalization
Materials:

construction paper
markers or colored pencils
scissors

clip art
glue

Procedure:
1. Whole class - Discuss with the class the best way to remember spelling is to involve as many
senses as possible. The following steps are recommended:
LOOK at the word
SAY the word
THINK about the word
WRITE the word
CHECK the spelling
REWRITE the word and SAY each letter as you write
2. Independent student activity - Provide materials to make bookmarks that list the above steps
on becoming a better speller. Laminate the finished products.
3. Small group - Choose 10 frequently misspelled words and divide students into groups of two
or three. Call out a word and each group decides together on the correct spelling before they
write it on a piece of paper. Check the spellings of each group before going on to the next word.
4. Independent student activity - Have students choose a writing from their working file and
rewrite it concentrating only on correct spelling.
Assessment:
4
3
2
1

*scoring criteria*
no misspelled words
correctly spells commonly used words
mostly correct spelling
shows little knowledge of correct spelling of commonly used words

Follow-up:
Have students search for spelling list words in the newspaper or magazine, cut them out,
and glue them on a piece of paper to tum in. If they can't find the whole word, they can cut out
individual letters.
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PERSONAL NARRA17VE
Overall Objective: the student will write with skill
Essential Learning 2 - the student writes in a variety of forms for different audiences and purposes
*to meet this standard the student will write in a variety of forms including
narratives, journals, poems, essays, stories, and technical writing
Materials:

paper, pencil
samples of personal narratives
(one written by the teacher,
Highlights and Cricket magazines often
contain personal narratives)

Procedure:
I. Whole class - Read your own narrative to the class. Have student volunteers share some of
their own personal memories. Tell students to think about different experiences they've had that
have caused great emotion.
2. Small group - Divide students into groups of 2 or 3. Have them tell their story to their group
and then listen to the others. Then do it again. As they're telling their stories, they should be
getting a feel for a memory they might like to write about.
3. Independent student activity - Students that are ready can begin writing their narratives.
Students that need additional help and discussion can form a small group with the teacher. The
teacher can ask questions--"What are some places you've been?" "What do you like to do?"
etc. --to initiate more narratives.
Assessment:
4
3
2
1

*scoring criteria for narrative*
organized according to time, interesting to read, includes sensory
details, some dialogue, includes thoughts and feelings
organized, interesting to read, includes sensory details
organized, some details
attempts to convey a personal memory

Follow-up: Compile all completed memories into a classroom book.

*adapted from Writer's Express
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PARTNER STORIES
Overall Objective: the student will write with skill
Essential Learning 2 - the student writes in a variety of forms for different audiences and purposes
*to meet this standard the student will write in a variety of forms including
narratives, journals, poems, essays, stories, and technical writing
Materials:

paper, pencil
story board
kindergarten or first grade partners
young children's books

Procedure:
I. Independent student activity - Have students choose a children's book and practice reading it
with expression.
2. Small group - Partner students with a younger student and have them read their book to the
child. Then have the older students talk to the younger students about what took place in the
story and sequence it. Provide the younger students with a storyboard and together have the
older and younger students illustrate the beginning, middle, and end of the story. (This may have
to take place over several sessions.)
3. Independent student activity - Using the illustrations, the older students can rewrite the story.
They may work on this alone or collaboratively. Have the students input their finished stories on
the word processor and then add the illustrations where appropriate. They then should create a
cover page and a title page (noting the name of the younger student as the illustrator). The books
can be bound in whatever format is available to the teacher.
4. Small group - Meet with the younger students and share the finished books.
Assessment:
4

3
2

I

*scoring criteria for the story*
interesting beginning, clear characters, setting description, good
story action, clear ending, dialogue and details add to
interest, no mechanical errors
good beginning and ending, clear character and setting description,
good story action
clear beginning and ending, with some action in between
unclear, hard to follow

*adapted from Kathleen Cloyd, Altamont Elementary, Klamath Falls OR (taken off the internet)
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Follow-up: Partner read the "House of Dies Drear" by Virginia Hamilton or any other spooky
story. Then with the whole class, tum out the lights and tell spooky stories. Then have partners
write their own stories to record along with sound effects. Have the class vote on the scariest
story after listening to the tapes (with the lights out, of course).
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RESEARCH REPORT
Overall Objective - the student will write with skill
Essential Leaming 2 - the student writes in a variety of forms for different audiences and purposes
*to meet this standard, the student will write in a variety of forms including
narratives, journals, poems, essays; stories, and technical writing

See the following pages
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THE ROAD TO INDEPENDENCE
Final Project - Due March 28
(this will include the folder,
research report, and a product)
Folder: Design a colorful folder to contain all your "Road to Independence" notes, papers, and
assignments. Create a table of contents to help organize your folder. The following parts must be
included in your folder:
*worksheets from the social studies book
*an essay titled "What I Learned"
*respond to the following questions (in your own words) 1. In a paragraph, describe why the American colonists wanted to be independent from
Britain.
2. Create a timeline showing the sequence of the following events: Declaration of
Independence, Bill of Rights, Boycott of British goods, Articles of Confederation,
Revolutionary War, Constitution.
3. Describe the Constitution and the three branches of government. You must include the
reasons the writers of the Constitution developed the three branches.
Research Report: Research and write a report on a topic in which you are interested and is
related to our "Road to Independence" unit. This must be written in your own words. Choose
from one of the topics below or suggest one of your own. You are responsible for locating
resource books either at school or at the library.
Battles of the American Revolution
Benjamin Franklin
Thomas Paine
Women of the American Revolution
Our Flag
Life in Colonial America
Thomas Jefferson
Boston Tea Party
Paul Revere
Continental Congress
French Indian War
*create at least three key questions that will be answered in your report
*write a minimum of six paragraphs (that's about 2 pages handwritten)
*include a decorated cover and at least one illustration
*table of contents or outline and bibliography
Product: Use one of the ideas below or suggest one of your own:
*create a colorful poster that might have encouraged the colonists to "fight for
independence"
*create a mobile of symbols for America or for freedom
*write and video tape an interview with a writer of the Declaration of Independence
*illustrate the outfits that were worn by the redcoats and by the minutemen
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*create an ABC book of the "Road to Independence"
*create a 3-D illustration of colonial life or of American Revolution battles

Assessment:

*scoring criteria for the final project*

4

all required information is included
all information is correct and goes beyond simple descriptions
neat, colorful, well organized
detailed pictures

3

all required information is included
information is correct and covers what was asked for
neat and organized
accurate pictures

2

some missing parts
brief descriptions, not always correct
minimal effort

1

inaccurate
incomplete
unorganized

Note - a video titled "Study Skills: Note Taking and Outlining" is a helpful tool
it is available through ESD 105 catalog# VS4 l 12

*adapted from a workshop presented by Martha Kaufeldt, Learning Consultant, Santa Cruz CA
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POE1RY
Overall Objective: the student will write with skill
Essential Learning 2 - the student writes in a variety of forms for different audiences and purposes
*to meet this standard the student will write in a variety of forms including
narratives,joumals,poems,essays, stories, and technical writing.
Materials:

poetry books
a copy of the poem "Billy Batter" by Dennis Lee
(one for each student)
comic strip frames

Procedure:
1. Whole class - Read the poem aloud to the class in a sing-songy voice. Then have the whole
class read it together. Then have the girls read the part of Billy Batter and the boys read the
remainder of the poem. Switch parts.
2. Independent student activity - Have students rewrite the poem using their own names and
creating their own silly situations, but following the rythm of the original poem. Provide comic
strip frames for them to illustrate their finished poem.
Assessment:

teacher judgement - simply evaluate the effort each student put into their poems

Follow-up:
Have the students bring pictures of themselves from home from when they were young
children. Tell them to compare the way they are today to the way they were then (i.e. physical
appearance, what they liked to do, fears, friends, etc.). Then have them write a poem titled "I
Used To Be" using the following format:
I used to be
----------------But now! am

-----------------

I used to be
----------------But now I am - - - - - - - - - - - - - - - I used to be - - - - - - - - - - - - - - - - But now I am - - - - - - - - - - - - - - - I used to be - - - - - - - - - - - - - - - - But now I am - - - - - - - - - - - - - - - (taken from If you're trying to teach kids to write, you've gotta have this book! by
Marjorie Frank)
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Billy Batter
Billy Batter,
What's the matter?
How come you're so sad?
I lost my cat
In the laundromat,
And a dragon ran off with my dad,
My dad-A dragon ran off with my dad!
Billy Batter,
What's the matter?
How come you're so sad?
I ripped my jeans
On the Coke machine,
And a monster ran off with my mum,
My mum-A monster ran off with my mum!
Billy Batter,
Now you're better
Happy as a tack!
The dragon's gone
To Saskatchewan;
The monster fell
In the wishing well;
The cat showed up
With a newborn pup;
I fixed the rips
With potato chips,
And my dad and mum came back,
Came back-My dad and mum came back!
Dennis Lee
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DIALOGUE
Overall Objective - the student will write with skill
Essential Learning 2 - the student writes in a variety of forms for different audiences and purposes
*to meet this standard the student will write in a variety of forms including
narratives, journals, poems, essays, stories, and technical writing
Materials: . . . a. copyof"The Marble Cb.amp'' a slioit story by Gary Soto
Procedure:
1. Whole class - Read "The Marble Champ" aloud to the class.
2. Small group - In groups of2 or 3, have students write an interview between the local
sportscaster and Lupe, the winner of the Marble Championship. Then videotape and share with
the class.
3. Independent student activity - Have students write about a typical Saturday morning at their
house incorporating the dialogue that would take place between family members.
Assessment:
4

3

2

1

*scoring criteria for the written dialogue*
uses natural speech patterns, sounds natural
spoken words are enclosed in quotation marks
indents for each change of speaker
speakers call each other by name so it's clear whom they are talking to
uses appropriate punctuation to separate dialogue from the rest of the
sentence
spoken words are enclosed in quotation marks
indents for each change of speaker
uses appropriate punctuation to separate dialogue from the rest of the
sentence
attempts to follow dialogue writing rules
little effort or understanding of dialogue

Follow-up: Using their favorite comic strip, have students write out the dialogue that appears in
the "bubbles".

CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
Writing is a skill used throughout one's life. Through writing, individuals can·
concretely express ideas, beliefs and feelings. We can show what we know through our
writing. In order for students to become skilled in writing, they need intentional
instruction, and meaningful and frequent practice. The State of Washington, through its
Commission on Student Learning, has determined that all Washington students should
write with skill. The Commission has established four Essential Academic Learning
Requirements in Writing that students are expected to meet. Benchmarks have also been
provided that outline how the student is to demonstrate acquisition of the four learning
requirements. This project was developed to provide an organized framework that will
allow intermediate level students appropriate instruction and practice so that they will
write with skill.

Conclusions
The lesson plans, activities, and daily writing practices in this project have been
met with varying degrees of success in a fifth grade classroom. Success was determined
by teacher observation of the level of student engagement and the quality of student's
writing. The author believes the activities provide a variety of meaningful and authentic
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There are a myriad of other lesson plans available that will also provide appropriate
activities for meeting the benchmarks. One of the keys to the success of the lesson plans
outlined by the author has been that the assessment has been an integral part of the
instruction. Students know what is expected at the outset.
The reader response journal has been particularly successful. Students have
demonstrated increased engagement in their reading by the depth of their written
responses. One student wrote "If I get stuck on a word I just look in front of the word
and in back of the word and to think all these years I thought that would never work."
Another student commented "I understand what I'm reading. The book is keeping me in
the interest." There has also been an increase in the number of books read by each
student. Before initiating the reader response journal, the author surveyed the students to
determine the number of students who enjoyed reading. Six out of 20 students claimed
that they liked to read. After utilizing the journals for approximately three months, there
was an increase of six students who said they enjoyed reading. Reader response journals
are a relaxed yet focused forum for writing.
The dialogue journal has provided an avenue for relaxed writing while allowing the
student and teacher to get to know each other better. It seems to be more successful at
the beginning of the year when student and teacher are unfamiliar with each other. As
they become better acquainted, the writing in the journal seems to become more of a
chore than the positive communication it previously was, and it might be prudent to begin
phasing it out as the year progresses.
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The learning log has been an excellent basis for making instructional decisions.
Through their writing, students are able to demonstrate to the teacher what they clearly
understand and where further instruction is necessary. The author has experienced
difficulty in scheduling learning log writing at the end of the day due to the flurry of
activity that naturally takes place when students are preparing to go home. Learning logs
are an important component of writing as a thinking process, but the author has not yet
determined the best way to incorporate them into the intermediate level curriculum.
The revision aspect of student's writing has provided the greatest challenge in
developing meaningful lessons. Many students seem to prefer doing a writing task,
finishing it, turning it in, and going on to the next task. Teaching students to read and
refine their own writing will require further practice and research on the part of the author.
The portfolio system has been readily accepted by the students and has been an
excellent organizational tool. However, the students experience difficulty in evaluating
their own writing as well as evaluating the writing of classmates. To this end, the benefits
of increasing conferencing time are clear to the author. The more constructive feedback a
student receives and the more time allowed for discussion of the student's writing, the
more proficient the student will become at recognizing good writing.

Recommendations
The author believes that the success of a writing program depends on the
enthusiasm of the teacher towards writing, the interest level of the student, and the
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amount of time allotted for practice and conferencing. If students can become skilled
engineers oflanguage, it will positively impact every area of their lives. This writing
program attempts to contribute to that end while meeting the guidelines set forth by the
state and the school district. It has evolved since its inception and will continue to evolve
and grow as the author and her students delve into the world of writing.
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